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Abstract 
The current study investigated the relationship between Iranian English language teachers’ gender and their success as perceived 
by their learners. For this purpose 250 learners of 48 teachers (19 males, 29 females) in English institutes in Mashhad 
participated in the study. The findings of the research, obtained through Iranian EFL Teachers’ Success Scale (Pishghadam & 
Moafian, 2009), which was filled out by the students, indicate no significant difference among male and female EFL teachers 
regarding their success as perceived by their learners. Factors other than such static variables as gender or age are believed to 
have a role in determining teacher success. 
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1. Introduction 
There is more to an effective teacher than mere pedagogical and subject matter knowledge. For an insightful 
instruction, teachers not only need content area knowledge, but also have to monitor their beliefs, motivation, and 
self regulatory factors associated with teaching and learning. Different eras have had different interpretations of 
teacher effectiveness and success. Behaviorism took a product-oriented point of view and evaluated teacher 
effectiveness based on predefined behaviors and achievement. Cognitivism took a more process-oriented approach 
and evaluated teacher effectiveness based on teaching and learning processes. The reform movement of the last few 
decades (1980_21st century) influenced different aspects of education among which existed characteristics of a 
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successful teacher (Ellett & Teddlie, 2003). According to Monshi Toussi et al. (2011), as a result of the movements 
and developments various effective, cognitive, and social characteristics were incorporated to the definition and 
measures of effective teaching. 
 
Among the existing literature on EFL context, one can mention Ghanizadeh and Moafian (2010) who found 
emotional intelligence as an influential factor in teacher effectiveness. Ghanizadeh and Moafian (2011) also claimed 
self efficacy as a determinant of teachers’ effectiveness. Bagherkazemi and Birjandi (2010) reported EFL teachers’ 
critical thinking as positively related to their professional success. 
 
Zimmerman and Schunk found self-regulatory skills to be associated with achievement and motivation; hence 
with success. Cardelle- Elwer, Irwin and Lizarraga (2007, cited in Monshi Toussi et al., 2011) maintained successful 
teachers are self regulated individuals who understand themselves as teachers and sustain their motivation 
encountering difficult tasks, diverse learners and changing circumstances. Teaching effectiveness, being a 
multifaceted notion, encompasses many dimensions. Effective teachers are found to be able to provide adequate 
quantity of instruction, organize and manage the classroom, use instructional time effectively, structure instructional 
material, provide learners with ample practice and application opportunities, provide good classroom environment, 
and have enough subject matter knowledge (Campbell, Christofidon, Kyriakides, 2002, cited in Monshi Toussi et 
al., 2011).  
 
Effective teachers are capable of meeting course objectives, creating conditions leading to learning, 
knowledgeable and interested in the subject matter, and flexible in presenting the material (Gadzella, 1977). In a 
similar vein, Hiebert, Morris, Berk, and Johnson (2007) believe that effective teachers are capable of specifying 
learning goals for learners and evaluating if the goals are being reached. They also are able to hypothesize the 
effects of teaching and learners’ learning analyzing to improve teaching and learning quality. 
 
Pishghadam and Moafian (2009) also investigated the characteristics of a successful EFL teacher as perceived by 
their learners, the result of which was The Characteristics of Successful Iranian EFL Language Teacher 
Questionnaire which has been used in this study. 
 
The current study aimed at investigating whether an EFL teacher’s gender plays a role in determining his/her 
success as perceived by his/her learners. For this purpose the following research question was generated: 
Is there a relationship between EFL teachers’ gender and their success as perceived by their learners? 
The null hypothesis would thus be: 
 
2. Methodology:  
 
2.2. Participants: 
 
The participants of this study consisted of 48 EFL teachers (19 males and 29 females) of some language institutes 
in Mashhad, selected based on stratified random sampling. First the city was divided into 5 geographic areas of 
north, south, east, and west. Then within each area three institutes were randomly selected. The participating 
teachers were also selected randomly within each institute. 
 
2.3 Instrument: 
 
Iranian English Language Teacher’s Success Scale: 
 
The instrument used for measuring teacher success was the 47-item questionnaire devised by Moafian and 
Pishghadam (2007). The inter-factor correlation matrix of Moafian and Pishghadam (2009) analysis revealed 12 
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factors extracted were termed: accountability, interpersonal relationships, attention to all, examination, commitment, 
learning boosters, creating a sense of competence, teaching boosters, physical and emotional acceptance, empathy, 
class attendance and dynamism. The results of reliability analysis exhibited that the total reliability of the 
questionnaire is very high (Cronbach' alpha = .94). The item-total correlations were also assessed for all items, 
ranging from .40 to .62. Correlations were therefore within the acceptable range of 0.30 or greater (Wintergerst, 
DeCapua & Itzen, 2001; cited in Moafian & Pishghadam, 2009). The scores were reported in percentages. Birjandi 
and Bagherkazemi (2010) also reported an identical reliability in a study that investigated the relationship between 
teachers’ critical thinking ability and their success. 
 
2.4 Procedure: 
 
The learners of 48 EFL teachers (19 males, 29 females) were asked to fill out the Iranian EFL teachers’ success 
questionnaire along with a form requesting their teachers’ gender information. For this purpose 350 forms were sent 
out, 250 of which returned and were usable. The data was fed into SPSS 20 and a t-test was run to investigate any 
specific relation between EFL teachers’ gender and their success as perceived by their learners. 
 
3. Results: 
Having entered the data and run the data analysis procedures as described above the following results were 
obtained. The results of the t-test indicated there is no significant difference among male and female teachers 
regarding their success as perceived by their learners. In other words gender is not a determinant of EFL teachers’ 
success (at least in the English institutes in Mashhad).The details of the findings are presented in the tables below. 
Table 1 demonstrated group statistics and table 2 the result of the t-test. 
 
Table.1 Group Statistics 
 gender N Mean Std. Deviation Std. Error Mean 
totalsuccess 
1.00 19 1032.7000 81.49035 25.76951 
2.00 29 1050.8750 80.98220 20.24555 
 
 
Table 2. Independent Samples Test 
 Levene's Test 
for Equality of 
Variances 
t-test for Equality of Means 
F Sig. t df Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Equal variances 
assumed 
.301 .589 -.555 24 .584 -18.17500 32.72193 -85.70975 49.35975 
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4. Discussion: 
 
The findings indicate no significant difference between male and female EFL teachers. The null hypothesis 
stating no relation between gender and success of EFL teachers cannot be rejected. Thus it can be concluded what 
make learners consider a teacher successful are factors other than gender. If learners are led to build positive 
attitudes toward the teacher, the language, the classroom environment, and the target culture, they will tend to be 
more successful learners and consequently view their teacher as a more effective figure in obtaining this success 
which is partly in contrast with the behaviorist product oriented view of teacher success as described in the 
introduction and more in line with the changes the reform movement brought along to which  Monshi Toussi et al. 
(2011) have pointed. Thus cognitive and social characteristics are incorporated to the definition and measures of 
effective teaching. 
 
5. Conclusion, implication of the study, and suggestion for further studies: 
According to the findings, it can be concluded that EFL teachers’s gender does not determine their success as 
viewd from point of view of the learners.There are other more important factors which help a teacher to be 
considered as a successful instructor by his/her learners among the many of which accountability, interpersonal 
relationships, attention to all, examination, commitment, learning boosters, creating a sense of competence, teaching 
boosters, physical and emotional acceptance, empathy, class attendance and dynamism can be mentioned as termed 
by Pishghadam and Moafian (2009). This helps us focus on more crucial and effectives factors regarding teacher 
success which if included and emphasized upon in teacher training courses will lead to a more fruitful teacher 
education. According to Robinson (2002): “ it’s time to focus on the rightly fundamental issues influencing learners’ 
judgments on what constitutes a successful teacher such as teachers’ caring for learners’ individual differences.” 
Medgyes (2002) also pointed to the importance of more dynamic factors such as teacher’s sense of humor and 
openness to negotiation with learners as having a more crucial role that some static teacher variables such as age and 
gender. Investigating different teacher characteristics, beliefs, and behaviors which may have an effective role in 
determining teacher success as perceived by their learners, such as self efficacy, self regulation and the one 
mentioned above has turned to focused upon vein of research in the recent years. Yet it has not been clarified which 
of these issues have a more deterministic effect. Further research in the area is recommended.  
 
 
 
Equal variances 
not assumed 
  
-.555 19.159 .586 -18.17500 32.77118 -86.72727 50.37727 
603 Farhad Ghorban Dordinejad and Toktam Porghoveh /  Procedia - Social and Behavioral Sciences  98 ( 2014 )  599 – 603 
References: 
 
Bark, R. A. (2005) Survey of 12 Strategies to Measure Teacher Effectiveness, International Journal of Teaching and Learning in Higher 
Education 17 (1), pp.48-62. 
Birjandi, P., Bagherkazemi, M. (2010) The relationship between Iranian EFL teachers’ critical thinking  ability and their professional success. 
English Language Teaching, 3 (2). 
Crandelle-Elwar, M., Irwin, L., Sanz de Acedo Lizarraga, M.L. (2007) A cross cultural analysis of motivational factors that influence teacher 
identity, Electronic Journal of Research in Educational Psychology, 5, 565-592 cited in Monshi Toussi, M. T., Boori, A., Ghanizadeh, A. 
(2011) The role of EFL teachers’ self regulation in effective teaching, World Journal of Education, 1 (2). 
Decker, L. E., Rimm-Kaufman, S. E. (2002) Personality characteristics and teacher beliefs among pre-service teachers, Teacher Education 
Quarterly. 
Elizabeth, Ch., May, ch., Chee, P. K. (2008) Building a model to define the concept of teacher success in Hong Kong. Teacher and Teacher 
Education, 24, 623-634. 
Ellett, C.D., Teddlie, C. (2003) Teacher evaluation, ). teacher effectiveness, and school effectiveness: Perspectives from the USA, Journal of 
Professional Evaluation in Education, 17, (1 
Ghanizade, A., Moafian, F. (no date) The relationship between Iranian teachers’ sense of efficacy and their pedagogical success in language 
institutes. Asian EFL Journal, 13(2). 
 
Gu, Q., Day, C. (2007) Teacher resilience: A necessary condition for effectiveness. Teacher and Teacher Education, 23, 1302-1316. 
Kyriakides, L., Campbell, R.J., Christofidou, E. (2002) Gathering criteris for measuring teacher effectiveness through a self evaluation approach: 
A complementary way of measuring teacher effectiveness. School Effectiveness and School Improvement, 13 (3), 291-325. 
Medgyes, P. (2002) Laughing matters. Cambridge University Press. 
MonshiToussi, M. T., Boori, A., Ghanizadeh, A. (2011) The role of EFL teachers’ self regulation in effective teaching, World Journal of 
Education, 1 (2). 
Nabi Karimi (Allvar), M. (2011) The effects of professional development initiatives on EFL teachers’ degree of self efficacy, Australian Journal 
of Teacher Education, 36 (6). 
Pishghadam, R., Moafian, F. (2009) Tahieh va barrasi-e etebar-e saze porseshname-ye vijegihay-e modaresan-e movafagh-e zaban-e englisi, 
Pazhuhes-e Zabanha-ye Khareji, 54, 127-142. 
Pishghadam, r., Moafian, F. (2008) The relationship between Iranian EFL teachers’ multiple intelligences and their successful teaching in 
language institutes. Quarterly Journal of Humanities Alzahra University, 18(72), 102-122. 
Robinson, P. (2002) Individual differences and instructed language learning. John Benjamins B. V. 
Stronge, J. H. (2010) Effective teachers= Learner achievement, What the research says, Eye on Education. 
Thompson, S., Greer, J.G., Greer, B.G. (2002) Highly qualified for successful teaching: Characteristics every teacher should possess. The 
university of Memphis. 
US Department of education (1991) Assessing Teaching Performance. The Department Chair: A Newsletter for Academic Adminstrators, 2(3), 
2-9 
 
